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PART | - ELIGIBILITY CERTIFICATION 12MNg

The signatures on the first page of this applicatiertify that each of the statements below conogrn
the school’s eligibility and compliance with U.Seartment of Education, Office for Civil Rights (B
requirements is true and correct.

1. The school has some configuration that includesopmaore of grades K-12. (Schools on the
same campus with one principal, even K-12 schoolst apply as an entire school.)

2. The school has made adequate yearly progress eaclioy the past two years and has not been
identified by the state as "persistently dangerovigtiin the last two years.

3. To meet final eligibility, the school must meet state's Adequate Yearly Progress (AYP)
requirement in the 2011-2012 school year. AYP rbestertified by the state and all appeals
resolved at least two weeks before the awards @ergfior the school to receive the award.

4. If the school includes grades 7 or higher, the sthst have foreign language as a part of its
curriculum and a significant number of studentgrimdes 7 and higher must take foreign
language courses.

5. The school has been in existence for five full getrat is, from at least September 2006.

6. The nominated school has not received the Bluedril8chools award in the past five years:
2007, 2008, 2009, 2010 or 2011.

7. The nominated school or district is not refusingRO&&cess to information necessary to
investigate a civil rights complaint or to condadiistrict-wide compliance review.

8. OCR has not issued a violation letter of findingstte school district concluding that the
nominated school or the district as a whole hakateéd one or more of the civil rights statutes. A
violation letter of findings will not be consideredtstanding if OCR has accepted a corrective
action plan from the district to remedy the viabati

9. The U.S. Department of Justice does not have aipgsdit alleging that the nominated school
or the school district as a whole has violated aneore of the civil rights statutes or the
Constitution’s equal protection clause.

10. There are no findings of violations of the Individisiwith Disabilities Education Act in a U.S.
Department of Education monitoring report that gpplthe school or school district in question;
or if there are such findings, the state or distras corrected, or agreed to correct, the findings



PART Il - DEMOGRAPHIC DATA 12MN8

All data arethe most recent year available.

DISTRICT
1. Number of schools in the distr 1 Elementary schools (includes8§-
(per district designation): 1 Middle/Junior high schools

1 High schools
0 K-12 schools
3 Total schools in district

2. District per-pupil expenditure: 932%

SCHOOL (To be completed by all schools)

3. Category that best describes the area where tlo®lssiocated: Rural

4. Number of years thprincipal has been in her/his position at this st} 8

5. Number of students as of October 1, 2011 enroliexheh grade level or its equivalent in applying
school:

Grade |# of Males # of Females |Grade Total # of Males |# of Females |Grade Total
PreK 22 23 45 6 0 0 0

K 25 32 57 7 0 0 0

1 27 21 48 8 0 0 0

2 28 23 51 9 0 0 0

3 22 19 41 10 0 0 0

4 20 17 37 11 0 0 0

5 15 14 29 12 0 0 0

Total in Applying School: 308



12MN8

6. Racial/ethnic composition of the schc 0 % American Indian or Alaska Native

1% Asian

2 % Black or African American

2 % Hispanic or Latino
0 % Native Hawaiian or Other Pacific Islan

95 % White

0 % Two or more races

100 % Total

Only the seven standard categories should be nseporting the racial/ethnic composition of your
school. The final Guidance on Maintaining, Collagtiand Reporting Racial and Ethnic data to the U.S
Department of Education published in the October2087Federal Register provides definitions for

each of the seven categories.

7. Student turnover, or mobility rate, during the 22101 school year: 4%
This rate is calculated using the grid below. &hewer to (6) is the mobility rate.

(1) Number of students who transferted
the school after October 1, 2010 until 4
the end of the school year.

(2) Number of students who transferred
from the school after October 1, 2010 7
until the end of the school year.

(3) Total of all transferred students [sum ofll
rows (1) and (2)].

(4) Total number of students in the school
as of October 1, 2010

(5) Total transferred students in row (3) 0.04
divided by total students in row (4). |~

(6) Amount in row (5) multiplied by 100. Z

262

8. Percent of English Language Learners in the school0%
Total number of ELL students in the school: 0
Number of non-English languages represented: 0
Specify non-English languages:




12MN8

9. Percent of students eligible for free/reduced-priceals: 39%
Total number of students who qualify: 103

If this method does not produce an accurate estinfahe percentage of students from low-income
families, or the school does not participate inftke and reduced-priced school meals program,
supply an accurate estimate and explain how theotdalculated this estimate.

10. Percent of students receiving special educationces: 12%
Total number of students served: 38

Indicate below the number of students with distibdiaccording to conditions designated in the
Individuals with Disabilities Education Act. Do natld additional categories.

4 Autism 0 Orthopedic Impairment

1 Deafness 3 Other Health Impaired

0 Deaf-Blindness 8 Specific Learning Disability

1 Emotional Disturbance 9 Speech or Language Impairment

0 Hearing Impairment —OTraumatic Brain Injury

2 Mental Retardation 0 Visual Impairment Including Blindness
0 Multiple Disabilities 10 Developmentally Delayed

11.Indicate number of full-time and part-time staffmigers in each of the categories below:
Number of Staff

Full-Time Part-Time

Administrator(s) 0 1
Classroom teachers 14 3
Resource teachers/specialists

(e.g., reading specialist, media specialist, arsimPE teachers, et 5 7
Paraprofessionals 7 2
Support staff

(e.g., school secretaries, custodians, cafeteti@saetc.) 6 4
Total number 32 17

12. Average school student-classroom teacher ratibjghthe number of students in the school

divided by the Full Time Equivalent of classrooradkers, e.g., 22:1: 18:1




13. Show daily student attendee rates. Only high schools need to supply yeadyuation rate

20102011/2009201C2008200¢ 20072008 20062007
Daily student attendance 96% 96% 97% 97% 97%
High school graduation re % % % % %

14.For schoolsending in grade 12 (high schoals):
Show what the students who graduated in Spring 284 Hoing as of Fall 2011.

Graduating class size:

Enrolled in a 4-year college or university
Enrolled in a community college
Enrolled in vocational training

Found employment

Military service

12MN8

Other %
Total 0%
15. Indicate whether your school has previously reatadlational Blue Ribbon Schools award:
o No
> Yes

If yes, what was the year of the award?



PART |1l - SUMMARY 12MNg

Russell-Tyler-Ruthton (RTR) Public School studestaff, and communities are excited and honored to
have RTR Elementary nominated as a National Blib&i School by the state of Minnesota. The RTR
School District Mission Statement is "Educationatelence, enhanced student achievement, fiscal
stability, and life-long learning are the four pii$ of the RTR School. We are a community dedictited
providing a safe, friendly environment challengstgdents to be productive citizens in an ever-cimang
world." The RTR Elementary Vision statement is FRElementary strives to provide a safe and
respectful environment where everyone can leathdio full potential.”

RTR Elementary is a small rural school locatechmgouthwest corner of Minnesota. RTR Elementary is
made up of students from the communities of Rusglér, and Ruthton. Our school currently has 260
students in grades K-5. We have a dedicated dtédhichers, resource teachers, paraprofessionals,
support staff, and administrators.

RTR Elementary has shown an increase in studentlgtign over the course of the past four school
years. We believe that is due to the strong educétat we provide for every student. Our classrso
focus on differentiating to meet the needs of aathue student. We believe that all teachers need
to collaborate to ensure student understandindpjefctives and outcomes.

As a school, we are dedicated to providing an envirent where each student and adult can learreio th
full potential including staff members. We havelydismissals to provide staff development

on curriculum mapping. We have scheduled Profaasioearning Communities (PLC) and in-

service times to work on power standards, commandtive assessments, and differentiated instruction
We provide summer in-service days related to telcgyao improve the ability of our staff to meeeth
unique needs of our 21st century learners. Weuwsdssummer in-service time to analyze assessment
data to assist us in our planning to help meestudents' needs.

Our elementary classrooms provide core instrugiidanguage art, mathematics, science, and social
studies. Our students also receive daily instradtigphysical education and music, along with weekl

instruction in computer and library. Students higfi@m art instruction twice weekly as well. Thede

array of offerings is beneficial in creating wedunded students.

Differentiating to meet individual needs is a sgrgnfor RTR Elementary. Our Special Education
program provides specialized instruction for megtirdividual needs. Our Title | is a targeted
intervention program. Through regular communicgatietween these resource teachers and classroom
teachers, we are able to provide the appropriateiatrof support to students needing assistance in
Reading or Math. In addition, our classroom teaglpeovide enrichment activities to challenge those
students who are able to move ahead at a quicker genplementation of the Daily 5 program allows
differentiation for our students to meet their reatltheir particular learning level.

Our school goals consist of using technology tedase student achievement and to enhance
communication among parents, students, and stetibday's technologically savvy era, we understand
the importance of incorporating technology into olassrooms to give our students the skills necgssa
to be productive citizens in a world that is conliachanging. Using technology to enhance
communication helps build strong partnerships withir community. Our goal is to bring greater
awareness of all the wonderful things that are bajg on a daily basis at our school.

RTR Elementary continues to uphold a traditionwafcess through our consistently high MCA test
scores, our dedicated staff, and our strong lehiteof our administrators.



PART IV - INDICATORS OF ACADEMIC SUCCESS 12MNg

1. Assessment Results;

The standardized assessments administered at REFReBtary are the Minnesota Comprehensive
Assessments Il (MCA 1l) in Reading and Minnesotanpeehensive Assessments Il (MCA 1l1) in Math
for our Grades 3-5. 5th grade also takes the MCGiartse test. The MCA assessments are aligned to the
Minnesota Academic Standards. The assessmentsraselclassified into levels of achievement. They
are: Does Not Meet the Standard (D), Partially tdlélee Standards (P), Meets the Standards (M), and
Exceeds the Standards (E). When students meeairanaleed the standards, they are considered being
"proficient" in that subject area.

For our 3rd grade, the results over the past Ssyleave shown a dramatic increase in the number of
students showing proficiency on the MCA |l Readiesgts from 82% in 2007 to 92% in 2011 which was
13% above the state average.

3rd grade math results have fluctuated over theas period. We scored 85% proficiency in 2007. We
maintained consistent percentages over 90% prafifiem 2008 through 2010. When we switched from
the MCA Il in Mathematics to the MCA Il in 2011upproficiency scores were 81%. This percentage of
proficiency is still 10% above the state average.

In 4th grade reading, we have consistently movedmficiency numbers upward. We started with 79%
proficient in 2007, and have been over 90% praficgnce 2009. In 2011, we had a 91% proficiency.
This was 15% above the state average in Readingtiqgrade students.

For 4th grade Math results, our scores have rafigad82% in 2008 all the way to 2011 with the new
MCA IIl Math test where we had a 94% proficiencteraThis is 27% above the state average.

5th grade reading MCA Il scores have increasedigyeaver the past five years starting at 78%
proficient in 2007 and ending at 91% in 2011. & 11% above the state average.

In 5th grade math, our scores have increased f&%ni6 2007 to 76% in 2011 with the implementation
of the new MCA |ll Mathematics test. This was 28%ove the state proficiency average for 5th grade
math.

Our school uses other yearly standardized assessitoemonitor student progress including using the
California Achievement Test (CAT5) previously, andrently using the lowa Test of Basic Skills
(ITBS). More frequently throughout the year, we diéerent assessments to monitor student
achievement including STAR Reading, STAR Math, AildSweb reading probes. This data allows for
educated decisions regarding teaching and learning.

2. Using Assessment Results:

Some of the strategies that we have used to anabsessment data include data retreat and datagnini
grade level team meetings, Response to Interve(ft)y curriculum mapping, and Professional
Learning Communities (PLC).

At the beginning of each year, we participate itadaining to delve deeper into the assessmentsodre
RTR Elementary students to analyze the differarids to determine areas of strengths and areas of
improvement. Teacher grade level teams use thepdavéded to determine areas of focus for the
upcoming school year and create their professigoals.



Throughout the school year, we use AIMSweb tedtingonitor student achievement. For all students,
testing occurs three times over the course of &a& to get benchmark data. Students needing adlalitio
interventions are progress-monitored more freqyeattietermine student growth. Through our Response
to Intervention (Rtl) process, our team works hargrovide teachers with a variety of research dase
interventions.

For those students who need additional interven®IrR Elementary offers a Title | program. Title |
works with students individually or in small group®ne goal of our program is to introduce upcoming
concepts, content vocabulary, and instructionaketyies to our Title | students to increase their
confidence and participation in the regular classro

For students needing intensive interventions, we l@Special Education program that works hard to
provide students supplementary exposure for maihr@ading in addition to their regular mainstreamed
class time. This allows students to be successthkea individual learning level while the repedite
exposure helps them build necessary skills.

Curriculum mapping is used as a way to focus iksion, eliminate duplication, and ensure their grad
level standards are being met. Professional Leqi@immmunities are used to give teachers an
opportunity to collaborate with their colleaguestdhance student achievement.

RTR Elementary feels strongly about informing p#&sestudents, and the community about our students'
academic achievements. Each year, 3rd and 4tle gtadents are tested in Reading and Math for the
Minnesota Comprehensive Assessments, 5th gradergtudre tested in Reading, Math, and Science. At
the beginning of each school year, parents arengaveopy of their child's state testing resultsfro

the previous spring. Parent/Teacher confereneebeldd at the end of the first quarter to furthiscdss
student progress. To inform our community of asults, MCA data is also printed in our Friday feold
note which is a brief elementary newsletter thasgoeome to parents each week, our monthly district
newsletter which reaches every household in oummenity as well as surrounding communities, and in
not only local newspapers but the Minneapolis $tdrune.

Other methods for informing our parents and comiyuniembers about our students' progress
throughout the course of the school year includdtenin reports, quarterly report cards, classroom
newsletters, district website, local radio repoitsveekly events, and our annual Title | parent tinge
Teachers also send home quarterly reports of stuesults for the

Renaissance Learning STAR Reading assessment & Bath assessment. This allows parents
to stay current on their child's Reading and Matlels.

3. Sharing Lessons L earned:

RTR Elementary is part of the Southwest Minnesafd Eonsortium. This is a regional group of 25
school districts who are working together to imgretudent achievement through

collaboration, cooperative professional developmand following a common calendar. Our school
district is able to attend area trainings and girasentations should staff members choose to doVso.
have common in-services dates scheduled with mefgyeht break-out sessions offered. The FLY
Consortium has also provided opportunities for mistrict networking sessions for grade leveldand
subject areas. This is extremely important inlritimnesota where collaboration opportunities are
limited.

RTR Elementary participates in many research pt®jaed these provide great learning opportunities f
both staff and students. Last year, our 4th gtedehers completed a Hands-On Equations study
focusing on the Math skills of our students. Gaacdhers presented their findings to our local schoo
board. This year, we have teamed up with the NatiBeading Styles Institute to implement Power



Reading Online (PRO) focusing on the Reading skifllsur students. We have a team that has apied
present the findings using PRO with our elemenstugents at the Minnetonka Summer Institute.

Many of our staff have researched and implement&draresearch projects in their classrooms. These
projects have allowed us to investigate curremidsan education, implement research based eféectiv
strategies in a classroom setting, and then daterthie effectiveness on student achievement.

We have shared our successful strategies throuigfenvpapers and articles in newsletters. Stafehav
also made oral presentations for the local schoatdas well as at area organization meetings.

4. Engaging Familiesand Communities:

RTR Elementary School works diligently to build th@me/school connection by working together with
family and community to help ensure student success

One simple strategy often employed by elementay istto e-mail parents. Our staff can quickly and
easily send daily/weekly reports to parents to ta@mnthe communication between home and school.
Our staff also creates websites that allow studengsirticipate in engaging activities while wordgion
needed skills.

Communicating with our constituents occurs in otliays. We send a Friday Folder note home to

all our students at the end of each week and neaghers send home weekly classroom updates as well.
We send out a monthly newsletter to all househiolasir district and surrounding communities. Our
local newspaper prints school activities, our stlligirict website shows our calendar of events and
other happenings at our school, and a weekly rgid highlights weekly activities and upcoming

events.

RTR Elementary has a strong volunteer program.tit@past four years, community volunteers have
worked in first and second grade to allow for addil differentiation in our reading program.
Community volunteers have allowed small groupsaortade up of anywhere between one and six
students. During this block of time, each grougdeechildren's literature at their individual reagli
levels.

Family Fun Nights have been an exciting opportuattgur school. Each month, we host a family fun
night related to a theme and invite our studentstheir families to participate. We host a wideiety

of different events that provide quality time faniilies to spend together. For some our Family Fun
Nights, we partner with other groups to expandcitigent. One example includes our own RTR
Family, Career and Community Leaders of AmericaQES) students planning and hosting the
activities for Family Fitness Night. The South D&k State University (SDSU) National Children'sdytu
participates in our Family Art Night by bringingditional activities for families and educating abthe
study. For Family Reading Fun Night, teachersemeseading activities for parents to do with their
children at home. For our Family Valentine Fun Njdgbachers facilitated a parent session on quick a
easy family activities. Parents decorated a boxvesr@ given a variety of enjoyable activities toado
home.

As our school belongs to our community, we opéa the public for a variety of activities including
holiday and spring concerts, parent/teacher confe® plays, talent shows, and sporting events to
name just a few. We advertise each month on tffie ey upcoming events to let everyone know about
the different activities occurring at our schootlanviting them to participate.

10



PART V - CURRICULUM AND INSTRUCTION 12MNg

1. Curriculum:

RTR Elementary offers a well rounded curriculumsaning students' academic success. We have a
seven year curriculum cycle. During the 2010-1lostear, we reviewed our Language Arts curriculum
as part of our cycle. Teachers reviewed variougpses, piloted various components of the samples, a
made recommendations based on their findings. Agakee community input in helping to make our
school a successful place for our students, we hagdecommunity curriculum meetings to invite pasent
to provide input on curricular decisions.

For Language Arts, we selected the Houghton Mifflercourt Journeys series for kindergarten through
second grades. For the 2012-13 school year, w@withase the series for third through fifth gmde

In Math, RTR Elementary uses the Harcourt curriculong with the Minnesota Academic Standards.
We incorporate hands-on manipulatives as ofteroasilple in our mathematics instruction.

We use the Minnesota State Standards as the guideif science curriculum. We've also purchased
grade level readers related to the science stamdaualow for differentiation at each studentadiag
level. The readers can be used to provide a misitiplinary approach.

The focus for Social Studies is the Minnesota Ssmdards. Through its connection with our regdin
curriculum, we are able to tie in Social Studiesaapts, using the SMART Board and other forms of
technology, to provide interactive cross subjessdms.

We are extremely fortunate to have a strong viandlperforming arts program at RTR Elementary. We
provide daily music instruction to students in graudk-5. In fourth grade, our students are intreduc

to the recorder in preparation for fifth grade bahafifth grade, students are able to participatband.

We have a certified art teacher who provides imsitbn to students in grades K-5 twice a week. Our
students have opportunities to participate in anferences with our art teacher; she also hosts an
annual family art night for students and their fisesi

We are also privileged to offer physical educatmour students in grades K-5 everyday. Teachurg o
students how to live an overall healthy and fedifyle is a main focus of our physical education
curriculum. We offer a variety of activities frortudents wearing pedometers in school to family agn
events that focus on being fit, eating right, arakimg healthy choices.

One of the goals of the RTR School Board is to iaroa the forefront of cutting edge technology to
enhance student achievement. All general educalamsrooms have computers and SMART Boards
to make instruction more engaging for their stugdemtindergarten classroom have SMART Tables for
student use. 2nd and 3rd grade classrooms hagssattt Senteo Classroom Response Systems to
provide quick and accurate formative assessmerdshdVe a computer lab available for student use.
Currently we have some teachers implementing theotig?ads in their classrooms to provide
opportunities for individualized instruction anddtprojected that all elementary teachers willehthem
next year. The school incorporates web baseduictginal programs, including Renaissance Place
Accelerated Reading and Accelerated Math, Stu@ytsland Tumblebooks, to provide additional
differentiated instruction for our students. Weid that technology is the key for our 21st

century learners.
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2. Reading/English:

The school's reading curriculum is Houghton Mifftilarcourt. The Harcourt series has been

implemented at RTR Elementary for many years bexauyalong with the

Minnesota Academic Standards in Reading, providesnaework of high expectations. Itis a

challenging series but we have seen good succ#s#wiwhen Language Arts came up for review on

our curriculum cycle, we were hesitant to make emnges because of the successes that we have seen.
After reviewing and piloting, we went with the neypdated version of Houghton Mifflin Harcourt. We
purchased for grades K-2 last year and will beragldrades 3-5 this year. We especially liked the
technology part of this series and being able &arsl access all the different components on treatSm
Boards in our classrooms.

Another aspect that we like is the leveled booles ¢o along with the curriculum. When purchasimg t
curriculum, we spent a majority of our curriculuwlldrs on leveled books. With our focus on usimg t
Daily 5 method in our classrooms to teach Languatg the leveled books provide wonderful resources
to meet the needs of all students at the level avtiery are at academically. Reading research stiat/s
you need to have repetition at the appropriateaigdity level to help ensure student success. We a
able to provide our students with a wide varietjitefature choices all related to our subject gp@aer
standards. Through individual or small group megtiwith students, teachers are able to provide
feedback to students while helping them progre$iseat appropriate level.

The reading basal provides phonics and vocabuladysliterature based for student enjoyment. We
have our students test quarterly on RenaissanamihgeSTAR Reading to get an accurate readability
level for each student and use Accelerated Readest for comprehension of stories. Our Parent
Teacher Student Association (PTSA) has also puechadicense for Tumblebooks, a computer based
literature series for our students to use at scAndlhome.

Students at all levels are challenged in many @iffeways. Technology plays an important part in
helping our students to achieve academic gainsstatlents in grades K-5 are tested three timesma ye
using AIMSweb, a progress monitoring system, t@eine baseline data. All students have access to
Accelerated Reading which allows students at aélleto continue making growth in their learningr F
students performing below grade level, they areided additional time in reading instruction. Thise
consists of using research based intervention$, asiadditional reading instruction, the use of Wwated
reading programs such as Power Reading Online (R&RR)ild fluency and comprehension skills and for
students in grades 3-5 Study Island is availabiéniruction, practice, and assessment relatéioeto
Minnesota Academic Standards, and we offer an affeool reading class. Students who show a need
for frequent and continuous interventions are prsgimonitored using AIMSweb to ensure the
effectiveness of the interventions. Because ougnaros are so individualized, instruction and stiiden
learning is adaptable to meet each child's unigezsis

3. Mathematics:

RTR Elementary has been using the Harcourt Maiksehgain we feel this series is challenging for o
students. It is very cyclical in nature, whichoats for plenty of repetition. Even though our Matiores
are higher than most in the state of Minnesota,dhries along with the Minnesota Academic Starsdard
for math are used for teaching objectives and onéso As a school, we are continually wanting to
improve and Math is an area that we are focusing @mprove our scores.

For instruction of math, we feel a hands-on appraaextremely beneficial. Students need to knod/ a
understand the "abstract" part of math. Just mizingrbasic facts is not enough, they need to ktiev
what and how behind what they are doing duringptioeess. We place a lot of emphasis on
mathematical vocabulary that are used on the MCaNtsts. A main focus of practice is on story
problems and comprehension.
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We challenge all students at different levels iragety of ways. Again technology plays a majoerini
helping our students make academic gains. Wetgsttudents quarterly using Renaissance

Learning STAR Math to get baseline information regag the math levels of our students. All students
have access to Accelerated Math which allows fdividualization of math at all levels to continue
growth in their learning. Students in grades 3sb alse Study Island to practice skills and

objectives necessary for the MCA Math tests. Sttlstnuggling with math are provided with additibna
time for math instruction. For example, studengy participate in a short pre-teach lesson befare t
actual classroom instruction. This allows studémtsave background knowledge and confidence to
participate in the instruction. We recently hirechath interventionist that we share with anothetriit.
The intent of this position is to work with ourggling students individually or in small groups on
targeted interventions to help meet students' né#dsalso provide an after school math class tdicoa
working on necessary skills.

4. Additional Curriculum Area:

One additional curriculum area that our distrigl$estrongly about is our physical education

(PE) program. RTR Elementary understands the itapbconnection between movement and learning.
We offer many opportunities to improve overall tieand fithess of our students. We know that well-
rounded students need to be provided with mangmifit educational opportunities and daily physical
education needs to be one of them. A structuregcement time allows students exposure to overall
fitness to build a foundation for a healthy lifdsty

We have been the recipient of the Carol M. Whitgdital Education Program (PEP) grant to help
improve the physical fithess of our students. Titerit of the grant is to increase the knowledge of
students for healthy living through education, itigin, and activity. The funding provided throudthst
grant has allowed the district to purchase manyste be used in our physical education departtoent
help our students. We currently have a fitnessrequipped with 2 treadmills, 2 ellipticals, 1 hike
Active Motion Trainer, a multistack machine for ghis, and a stretcher. This equipment is utilized b
staff, special education students, physical edocatiasses, and can be open for public use. We
also have a rock climbing wall for student use.

A technology based curriculum available to our studs the HOPS sports program. It has 150 lessons
that focus on fitness skills, dance/rhythm, strengports skills, and yoga. Currently our studevéar
pedometers to track their movement. We have gisagieart rate monitors to record heart rate during
activities in physical education classes. We nworhieart rates during physical activity during Hecer
test and record resting heart rate and exercisag nate. We take BMI readings three times par {@
track students' body mass index. We use BOSU tmligrease strength, balance, and flexibility,
kettlebells for total body workouts to increas@sgth and flexibility, Tebow platforms are utilizémt
balance, flexibility, and overall body workout, astability balls and bands utilize core strengttl apper
body strength.

In addition to all of our in school health and &#% opportunities, our PE department
works closely together with our FCCLA departmenptovide evening activities for the public includin
our annual Family Fitness Night.

5. Instructional M ethods:

To meet individual student need, it is importandiféerentiate instruction. We use the construstivi
approach at RTR Elementary. Through problem basathing and differentiated instruction, we are able
to help our students at their own unique instrunetidevels. Students are assessed frequentlyghoou

the course of the school year to determine their@piate reading and math level. From there,
instruction is differentiated in many different véayWhen students are taught at their appropriaraiieg
levels, they will be more successful.
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Our main method to differentiate based on studeatins through the use of the Daily 5 setup in our
lower elementary classrooms. The Daily 5 prograbui# on the foundation of helping students learn
independence, increase self-directed learningnaordtor their own progress. Each day the students
have the ability to select from the following: readself in which they use book bags filled witloke
selected from our classroom libraries at their ogadability levels, writing, listen to reading, wawork,
and read to someone. This structure allows teadheropportunity to work with individual or small
groups of students to assist with learning at thppropriate level.

All of our regular education classrooms have SBadrds. This allows for active participation of
students during the learning process. Smart Bamalsxciting for the students and learning is otog
through fun activities. RTR Elementary has purcbake technology component that goes along with our
Reading series and that can be shown through tleet&woard as well. We also have white boards in
classrooms so everyone has a chance to practickittseand show their understanding of concepts.
Grades 2 and 3 have Senteo Classroom ResponsenSystestudents to use while being active learners.
This permits all students to participate by sefgrin answer as compared to having just one person
respond. As every student clicks an answer, thdtseshow up on the SmartBoard.

Our Title One program differentiates for studentddth reading and math. Methods include hands-on
manipulatives as often as possible with math tp bldents understand the concept. In readiigy, it
imperative to be working at the student's correatability level to see growth. This time can becufor
repeated reading of the story or leveled readeitsgit along with the series.

Students in our Special Education program workviddially or in small groups with our teachers to
reach their individual goals. This extra helpdsmd in addition to the regular reading and matichdf
time as often as possible because we understanb tinprove in those areas, we need to increase th
amount of time exposed to those subjects.

Another opportunity that we provide is our Afteth®ol Reading and Math classes which allows more
time for those students who show a need for adtitibelp on specific skills related to reading and/
math. Our After School Reading class meets twiaseek and our After School Math class meets one
time per week.

6. Professional Development:

RTR Elementary understands the importance of psafeal development to assist our
teachers. Teachers are given opportunities to l@aout differentiated instruction through professil
development on topics such as the Daily 5, techyyolategration, and summer workshops.

When planning the schedule, we try to maintain comiprep times for teachers to allow collaboration.
We are part of a consortium that has a focus oeran program to help new teachers as they begin in
this profession. The consortium schools also gual resources to provide more effective profasslio
development for all staff. This also allows forenand intra Professional Learning CommunitiesGPL
Through our own PLC time, we have set subject patardards, SMART goals, learning targets, and
are working on common assessments.

The work that is being accomplished during PLC timhen moved forward into each teacher's
curriculum map. Through the use of our on-linericuium mapping system, teachers are able to track
Minnesota Academic Standards to ensure all stasdasibeing met and data from common assessments
guides instruction.

Staff meetings have been used for professional tramwd sharing. Teachers have taken turns sharing
instructional techniques and strategies that haea Isuccessful for them in the classroom. Sortieeof
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topics teachers have shared have been technoladgyple learning styles, student portfolios, and
behavior management techniques.

Beside the plethora of professional developmenbdppities provided by the district and the
consortium, our teachers are also allowed two gexd@al development days for self-selected workshop
of interest.

7. School Leadership:

RTR Elementary is fortunate to have an effective earing leadership team. The school is lead by a
school board that values the success of its stad&he school board focuses and makes it theisdoal
provide “educational excellence, enhanced studgnegement, fiscal stability, and lifelong learriirigr
all students. It is through this mission that tbleaol board makes it a priority to provide teactserd
students with the most up-to-date technology, aarking to maintain teaching staff to keep student t
teacher ratios low. Their commitment to RTR Eleraents essential in the teachers and staff’s ghiit
be effective educators.

The school has a superintendent who is budget sawhyequipped with extensive knowledge of grant
writing. This has garnered the district grant dall continue offering programming to meet thedsesf
our 21st century learners at RTR. He provides boHation with other school districts including shgr
of staff which allows us to offer a wide variety@&sses to meet our students' needs

The principal at RTR Elementary is innovative arakes it a priority to keep RTR Elementary up-to-
date on current educational trends. She has cradestlership structure that gives everyone irstheol
the ability to be involved. Teachers are encourdgdat part of committees such as

the Curriculum Committee, Teachers Assisting Teec{iBAT), Child Study, Sunshine Club, and the
Community Education Committee. As well, she takeshe role of lead teacher and is willing to previd
assistance as an instructional leader.

As a dedicated life-long learner, she is curreatignpleting her Doctorate in Educational Adminigtnat
and Leadership. This plays an important role indp@a knowledgeable instructional leader. Recently
through her dissertation on fluency, we were ablgilbt and use the Power Reading Online Program
(PRO) at our school. This program helps struggleagers through the use of recorded stories andgam
students listen to and play online. PRO has hedpadients make one to two year gains in readinddeve
just within the past school year. As well, the pifral is working with other teachers to create laawveor
plan based on the Positive Behavioral Interven8trategies (PBIS) model to create an overall school
climate that promotes "RTR" - Respectful, ThoughtResponsible. Through collaboration with other
teachers, she led the initiative to create an aiaing mission statement that encompasses the bveral
school goal and has worked hard to create an atmospased on it throughout the school. Our mission
statement is, RTR Elementary - a safe and respettéironment where everyone can learn to their ful
potential. RTR Elementary is lead by a principahvgitrong work ethics, fair judgment, and an extans
knowledge of education and helping students Idden.leadership is a key factor in why RTR
Elementary as a whole consistently performs agh kvel.
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PART VII - ASSESSMENT RESULTS

STATE CRITERION-REFERENCED TESTS
Subject: Mathematics rade: i Test: MCA II/MCA 1l
Edition/Publication Year: Second/Year&2Third/Year . Publisher: Pearson/State of MN
2010-2011 | 2009-2010, 2008-2009  2007-2008  20@&-20)

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Proficiency 81 94 95 95 85
Exceeds the Standards 31 55 55 43 36
Number of students tested 36 31 38 37 33
Percent of total students tested 100 97 97 100 100
Number of students alternatively assessed

Percent of students alternatively assessed 3 3

SUBGROUP SCORES

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students

Proficiency 87 91 87 88 86
Exceeds the Standards 20 36 53 38 14
Number of students tested 15 11 15 16 14

2. African American Students

Proficiency

Exceeds the Standards

Number of students tested 1 1 3
3. Hispanic or Latino Students

Proficiency

Exceeds the Standards

Number of students tested 1 1 1 2
4. Special Education Students

Proficiency

Exceeds the Standards

Number of students tested 4 2 5 5

5. English Language L ear ner Students

Proficiency

Exceeds the Standards

Number of students tested 1
6.

Proficiency

Exceeds the Standards

Number of students tested

NOTES:

The third edition of the MCA Math test was implertehduring the 2010-11 school year. The seconibedias used for all
previous years listed in these results.

12MN8
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STATE CRITERION-REFERENCED TESTS

Subject: Reading Grade: 3

Test: MCA I
Edition/Publication Year: SecondPublisher: Pearson/State of |

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr
SCHOOL SCORES

Proficiency 92 87 95
Exceeds the Standards 67 81 65
Number of students tested 36 31 37
Percent of total students tested 97 97 97
Number of students alternatively assélsse 1 1

Percent of students alternatively assessed 3 3

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficiency 93 82 86
Exceeds the Standards 40 82 50
Number of students tested 15 11 14

2. African American Students

Proficiency

Exceeds the Standards

Number of students tested 1 1
3. Hispanic or Latino Students

Proficiency

Exceeds the Standards

Number of students tested 1 1
4. Special Education Students

Proficiency

Exceeds the Standards

Number of students tested 3 2 4
5. English Language L ear ner Students

Proficiency

Exceeds the Standards

Number of students tested

6.

Proficiency

Exceeds the Standards

Number of students tested

NOTES:

12MN8
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: < Test: MCAII/ MCA I
Edition/Publication Year: Second/Years 2, -Third/Year : Publisher: Pearson/State of MN

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Proficiency 94 89 92 82 84
Exceeds the Standards 31 38 59 30 a7
Number of students tested 32 37 37 33 38
Percent of total students tested 97 97 100 100 100
Number of students alternatively assessed 1

Percent of students alternatively assessed 3

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Proficiency 92 81 85 77 69
Exceeds the Standards 23 38 54 15 50
Number of students tested 13 16 13 13 16

2. African American Students

Proficiency

Exceeds the Standards

Number of students tested 1 1

3. Hispanic or Latino Students

Proficiency

Exceeds the Standards

Number of students tested 1 1 2 1
4. Special Education Students

Proficiency

Exceeds the Standards

Number of students tested 2 6 4 5 9
5. English Language L ear ner Students

Proficiency

Exceeds the Standards

Number of students tested 1 1
6.

Proficiency

Exceeds the Standards

Number of students tested

NOTES:

The third edition of the MCA Math test was implerteshduring the 2010-11 school year. The secondibeditas used for all
previous years listed in these results.

12MN8
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STATE CRITERION-REFERENCED TESTS
Grade: 4 Test: MCA I

Subject: Reading

Edition/Publication Year: SecondPublisher: Pearson/State of |

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr
SCHOOL SCORES

Proficiency 91 92 92
Exceeds the Standards 53 67 65
Number of students tested 32 36 37
Percent of total students tested 97 95 100
Number of students alternatively assélsse 1 2

Percent of students alternatively assessed 3 5

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficiency

Exceeds the Standards
Number of students tested

2. African American Students
Proficiency

Exceeds the Standards
Number of students tested

3. Hispanic or Latino Students
Proficiency

Exceeds the Standards
Number of students tested

4. Special Education Students
Proficiency

Exceeds the Standards
Number of students tested

5. English Language L ear ner Students
Proficiency

Exceeds the Standards
Number of students tested

6.

Proficiency

Exceeds the Standards
Number of students tested
NOTES:

92 87 92
38 53 46
13 15 13

1
1 1
2 5 4
12MN8
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STATE CRITERION-REFERENCED TESTS
Subject: Mathematics Grade: ! Test: MCA II/MCA 1lI
Edition/Publication Year: Second/Year&2Third/Year . Publisher: Pearson/State of MN

2010-2011 2009-2010 2008-2009 2007-2008 20@5-20

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Proficiency 76 83 64 76 63
Exceeds the Standards 21 40 33 24 20
Number of students tested 33 35 33 37 42
Percent of total students tested 100 97 97 97 100

Number of students alternatively assessed
Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal /Socio-economic Disadvantaged Students

Proficiency 85 62 53 85 36
Exceeds the Standards 38 31 13 23 0
Number of students tested 13 13 15 13 14

2. African American Students

Proficiency

Exceeds the Standards

Number of students tested 1 2
3. Hispanic or Latino Students

Proficiency

Exceeds the Standards

Number of students tested 1 2 1 2
4. Special Education Students

Proficiency

Exceeds the Standards

Number of students tested 5 5 5 8 7
5. English Language L ear ner Students

Proficiency

Exceeds the Standards

Number of students tested 1 1

6.

Proficiency

Exceeds the Standards

Number of students tested

NOTES:

The third edition of the MCA Math test was implerteshduring the 2010-11 school year. The secondibeditas used for all
previous years listed in these results.
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STATE CRITERION-REFERENCED TESTS
Subject: Reading Grade:5 Test: MCAII
Edition/Publication Year: SecondPublisher: Pearson/State of |

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr Apr Apr
SCHOOL SCORES

Proficiency 91 89 88 86 78
Exceeds the Standards 47 39 39 51 49
Number of students tested 34 36 33 37 42
Percent of total students tested 100 97 97 97 100

Number of students alternatively asse:
Percent of students alternatively assessed

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students

Proficiency 86 86 80 100 57
Exceeds the Standards 50 29 27 69 29
Number of students tested 14 14 15 13 14

2. African American Students

Proficiency

Exceeds the Standards

Number of students tested 1 2
3. Hispanic or Latino Students

Proficiency

Exceeds the Standards

Number of students tested 1 1 2 1 2
4. Special Education Students

Proficiency

Exceeds the Standards

Number of students tested 6 5 5 8 7
5. English Language L ear ner Students

Proficiency

Exceeds the Standards

Number of students tested 1 1

6.

Proficiency

Exceeds the Standards

Number of students tested

NOTES:
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STATE CRITERION-REFERENCED TESTS
Grade: Weighted Average

Subject: Mathematics

2010-2011 2009-2010

Testing Month Apr
SCHOOL SCORES

Proficiency 83
Exceeds the Standards 27

Apr

88
43

Number of students tested 101 103
Percent of total students tested 99 97

Number of students alternatively assessed 1

Percent of students alternatively assessed
SUBGROUP SCORES

3

1. Free/Reduced-Price M eals/Socio-economic Disadvantaged Students

Proficiency 87
Exceeds the Standards 26
Number of students tested 41
2. African American Students

Proficiency

Exceeds the Standards

Number of students tested 1
3. Hispanic or Latino Students

Proficiency

Exceeds the Standards

Number of students tested 3
4. Special Education Students

Proficiency 45
Exceeds the Standards 18
Number of students tested 11
5. English Language L ear ner Students

Proficiency 0
Exceeds the Standards

Number of students tested

6.

Proficiency 0
Exceeds the Standards

Number of students tested

NOTES:

77
35
40

61
15
13

2008-2009
Apr

84
49
108
98
2

74
39
43

42
14
14

2007-2008
Apr

84
32
107
99

83
26
42

61

18

20@5-20
Apr

63
22
44

31
31
16

The third edition of the MCA Math test was implertehduring the 2010-11 school year. The secondibeditas used for all

previous years listed in these results.
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STATE CRITERION-REFERENCED TESTS

Subject: Reading

Grade: Weighted Average

2010-2011| 2009-201C| 2008-200¢ | 2007-2008  2006-2007

Testing Month Apr Apr Apr
SCHOOL SCORES

Proficiency 91 89 91
Exceeds the Standards 55 61 56
Number of students tested 102 103 107
Percent of total students tested 98 96 98
Number of students alternatively asse: 2 3 2

Percent of students alternatively assessed 3

SUBGROUP SCORES

1. Free/Reduced-Price M eal §/Socio-economic Disadvantaged Students
Proficiency 90 85 85
Exceeds the Standards 42 52 40
Number of students tested 42 40 42

2. African American Students

Proficiency

Exceeds the Standards

Number of students tested 1 1 2
3. Hispanic or Latino Students

Proficiency

Exceeds the Standards

Number of students tested 3 2 3
4. Special Education Students

Proficiency 36 41 61
Exceeds the Standards 18 25 23
Number of students tested 11 12 13
5. English Language L ear ner Students

Proficiency 0 0

Exceeds the Standards

Number of students tested 0 0 1
6.

Proficiency 0 0 0
Exceeds the Standards

Number of students tested

NOTES:
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